Introduction

Educators in the United States have been battling with each other for years on how to best address the issue of English Language Learners (ELL). In 1968, the Bilingual Education Act (Title VII) was passed. This legislation acknowledged the needs of English Language Learners and made funds available for schools. Although it was amended several times, it never fully addressed the needs of these students. Patricia Osorio-Odea, an analyst in social legislation, wrote that “There is no standard definition of limited English proficiency.” (2001) This fact led to the downfall of the Bilingual Education Act (Title VII) simply because lawmakers could not agree on the length of time a child should stay in a program and what the best way to approach teaching limited English Proficient students. However, Title VII stayed on the books until 2002 when NCLB (No Child Left Behind) was created. The NCLB created the English Language Acquisition, Language Enhancement and Academic Achievement legislation also known as Title III. Title III has done little to address English Language Learners. One of the reasons is that individual states were left to create their own standards for testing ELL’s. (Rabinowitz) This particular legislation focuses on secondary level education and is geared toward Limited English Proficiency (LEP). In March of 2010, President Obama’s education proposal was released. Titled the Elementary and Secondary Education Act (ESEA), this proposal better addresses the fact that there remains a problem but doesn’t clearly suggest how to fix the problem. The goals of this plan are to 1) Strengthen programs for English learners and 2) Focus on developing promising practices and scaling up effective practices. The plan is to have states write clear standards for English Language Proficiency (ELP) for college entrance and then work to implement the standards. There are few suggestions given for programs that would help implement the new standards. The proposal states “additional research is needed on effective instruction of English to EL students and appropriate interventions for EL students who are not acquiring English language proficiency.” (ESEA, 2010)  The ESEA or Obama’s proposal goes on to cite that “35 percent of school districts reported difficulty recruiting highly-qualified ESL teachers.”  The lack of teacher training and qualified teachers is a problem for schools with ELL students. In recent years there has been a significant rise in the number of English Language Learners. The article titled Meeting the Needs of English Learners and Other Diverse Learners and the NCTE’s position of English Language Learners both suggest that the number of English Learners has risen to approximately 10% of the total k-12 population. (2007-2008 U.S. Department of Education)  The ESEA, Obama’s plan,  proposes that districts need to strengthen the ability of classroom teachers to effectively meet the needs of ELL’s. The document also points out that only four states require that all prospective teachers demonstrate competence in teaching ELL’s. 

The government has had a difficult time defining and adequately addressing the issues of teaching English Language Learners. Educators have had an equally difficult time teaching ELL’s. This group of learners ranks among the lowest in English proficiency. Clearly the needs of English Language Learners are not being adequately addressed. Whatever the government’s position, teachers can make a difference. Research and competent teachers can provide great starting points for modeling any classroom to become an ELL classroom. 
Section I: Foundations

Children coming from homes where English is not the native language face educational challenges that may no be easily addressed.  Too often English Language Learners (ELL) are placed in special education and often treated as though they cannot learn. In reality, these children are typically quite capable of learning. (Goodman, 1989) In this section the psychological, sociological, and linguistic foundations of ELL’s will be examined. Theories regarding language acquisition will also be addressed.


It is essential to understand the psychological, sociological and linguistic foundations of English Language Learners.


Psychological foundations of literacy education include many factors. These factors include how children see themselves as readers, their emotional climate for literacy development, perceived relevance of literacy related tasks, and what they see as the purpose for reading. Rafe Esquith is a teacher in California. He has written a book about the challenges he and his students face, Teach Like Your Hair’s on Fire. His classroom is made up of primarily English Language Learners, mostly Hispanic. Mr. Esquitch’s observations are consistent with the psychological foundation how children view themselves as readers. Rafe suggests, “the children at our school do not read well. They do not like to read.” These children clearly do not view themselves as readers and therefore read only what they must. Esquith believes that “Teaching our children to read well and helping them develop a love of reading should be our top priorities.” (pg 30) Children need a good foundation for reading, one that encourages reading for pleasure first and then for learning.   
Another psychological foundation that cannot be overlooked is how ELL children perceive the relevance of literacy-related tasks. Yetta Goodman cites a 1986 study in which an ESL (English as a Second Language) teacher “used only the criterion of English proficiency and not the children’s proficient reading in Spanish for selecting reading material.” (Wallace, Goodman 1989) The children in this study must have felt that the literacy material they were exposed to had little relevance in their lives. Rafe recognized the importance of motivating his students to engage in various literacy experiences. One motivating strategy Rafe uses for struggling readers in his fifth-grade classroom is to prepare simple passages in advance. He feels he is creating success before the lesson begins. By exposing these children ahead of time he is encouraging them to engage in literacy experiences. Much can be learned from Rafe, he has excellent ideas and two decades of teaching under his belt. He understands that “being taught through a drill oriented approach that makes learning meaningless” is not the best practice and criticizes fellow teachers for using this method. He believe in teaching” through an individualistic approach”  (Wallace & Goodman, 1989)

Sociological foundations of literacy education significantly impact learning the English language and learning to read. One sociological implication is the scaffolding ELL children receive in school. Sociologists such as Vygotsky felt that a child would learn assisted by more competent adults and peers.  In the book, Lev Vygotsky: Critical Assessments written by Peter Lloyd and Charles Fernyhough the authors point out that Vygotsky felt that language was acquired from birth. “Vygotsky’s discussion on grasping illustrates how mother-infant interaction helps the child to understand the signification of gesture well before the child is capable of language use.” (pg 317) 

A recent article on Race and Ethnicity suggest that “Teachers and schools can show respect for students by involving them in classroom based research.” (Hawley & Nieto, 2010) In this study, the high school teacher used scaffolding to take his students from a teacher led to student led lesson plans. 
Other key factors include race, social class and gender. This section will be focus on social class in determining resources available to ELL’s, including properly trained teachers. According to Garcia, Kleifgan, and Falchi, “Using the figures for the number of free- or reduced-price lunch among ELL’s, suggest that more than 75% of ELL’s are poor.”(2008)  Many researchers have noticed the impact of socioeconomic status and the quality of education. “Funding inequities and differential teacher qualifications and experience clearly contribute to differences in the educational experiences of lower income students as compared with higher income students.” (Cummins, 2007) Considering the fact that the number of ELL’s has increased by about 60% over the last decade and is expected to significantly rise by the year 2020, (NCTE) educators are not properly trained to address the needs of this group of students.

Linguistic foundations are the cornerstone for English Language Learners in their educational journey. Every student comes into the classroom with different knowledge references and experiences. Educator’s need to consider these differences as well as the native language spoken in the home versus the language they use for instruction. Multiple studies have been done that suggest the need to teach ELL’s in their native language until the child has a “strong foundation for the acquisition of the second language (English in these cases.) (Wallace & Goodman, 1989) Equally important to consider how the community feels about the dialects and language differences. Educator’s regardless of the amount of government support, can choose to come to work everyday with the attitude that every child can and will learn. Educators can structure their teaching so that every child can feel successful and understood. 

Language development and reading acquisition

Language development and reading acquisition is complex and many theorists disagree with the best way language should be acquired. Piaget felt that biology was the primary determinant in language acquisition. Like Piaget, Chomsky believed in the biological approach with the addition of the LAD or learning acquisition device. Vygotsky took Piaget’s theory a step further when he said that adults can help children learn language. B.F. Skinner differed entirely by stating that social interaction was the catalyst for learning language. (Dunlap) 
Current research has shown that Piaget’s theory is correct, to some degree. “Learning depends greatly on the teacher-student relationship, especially for at-risk students.” (Echevarria, 2006) However, research also points out that teachers in the United States are not prepared to teach ELL/ESL children. “The supply of certified and English as a Second Language (ESL) and bilingual teachers is too small to meet the demand. (Echevarria, 2006) Willis Hawley and Sonia Nieto feel that teachers must have targeted professional development. (2010) Hawley and Nieto focused their research on race and ethnicity. They ultimately encouraged teachers to learn what they could about their students in order to create more meaningful lessons. They even suggest shadowing a student to find what motivates. (2010) Investigating the cultures of students can lead to a better understanding of their language acquisition. Hawley and Nieto go on to say that by not learning about the cultures and language of the children they “may conclude that these families do not value education.” (2010) “Parents may feel that no one in the school will listen to them if they cannot communicate in English.” (Quezada & Sanchez, 2003) It is assumed that minority children and ELL children are not capable of learning and because the families do not understand well, they must not care. This attitude couldn’t be further from the truth. 
Skinner, on the other hand, felt that language acquisition was mostly by social interaction. In order to facilitate this social interaction schools must take initiative and work with parents. Once the parents have a better understanding of school expectations then they can go on to work with their children. A school or district can set up a Family Literacy Workshop as an evening event. One school in California did just this. “The purpose of the Family Literacy Workshop is to improve the reading ability of students, to improve parent support of literacy and English language development, and to improve school/parent communication.” (Quezada & Sanchez, 2003) These Literacy Workshops were conducted over six sessions. These students were tracked for two years and the results were impressive. There was a 20% increase in performance index scores. What would the result be if more school chose to implement these types of programs. The social interactions outside of school with parents and community members has a huge impact on whether or not ELL’s succeed. 
Section II: Using Curricular Materials


This section will be focused on curriculum materials and practices that can be used to implement a valid program for teaching ELL students. Many educators do not realize that ELL is identified under IDEA (Individuals with Disabilities Education Act, as amended 1997.) This allows educators to identify specific needs and create an IEP for these children. In addition to the possibility of an IEP, classroom teachers can use multiple methods to teach class without excluding ELL’s from a lesson. These methods will in fact enhance learning for all students. The methods and lesson ideas in this section will give every teacher a starting point for creating a more effective classroom.

Using a wide range of curricular materials and practices can enhance the learning for all students 

Learning you will have an ELL student in your class can be frustrating. It can also be a blessing. ELL students often come from a different background than most of your class. There may be an obvious language barrier. These can both be exciting ways to explore culture and language in your classroom, at any age level. Several suggestions will be made including language awareness programs and hands-on approach to teaching the core subjects. 

Language Awareness Programs focus on the language itself and not the grammar of a language. “Ideally, language programs form part of a multicultural policy.” (Wallace & Goodman, 1989) By focusing on teaching vocabulary of diverse cultures, a teacher can be more effective with ELL’s. One suggestion is to teach kinship terms to young children as a way to incorporate both diversity and vocabulary. Wallace and Goodman agree that even very young children can benefit from learning about kinship terms in many languages. (i.e. words such as brother, sister, mother, father) An ELL child will feel comfortable with this type of learning and perhaps make connections with others in the class. Older children may enjoy researching the foods or customs of a culture, perhaps their own culture and having a world foods and customs day. This type of activity satisfies social studies standard 1:3, Culture. (NCTE/IRA) 
Through experience, observation, and reflection, students will identify elements of culture as well as similarities and differences among cultural groups across time and place. Please see appendix 1 for a comprehensive list of standards for researching and implementing a world foods and customs project. 
The International Seminar on The Development and Implementation of Curricula for Plurilingual Education (Amsterdam, 2008) stated that language awareness programs “Promote intercultural competence as a substantial part of language learning.”  Their findings dealt with European schools that taught more than two languages, however, the approach they recommended is valid in schools with ELL children. 

Jana Echevarria has extensively researched and has written recommendations for teaching ELL students to read. Echevarria believes that vocabulary development is the key to reading. “For students who are learning English and who don’t have the same amount of English vocabulary that native speakers do, it becomes even more important.” She goes on to suggest that vocabulary chosen should focus on words the students are less likely to encounter, for example, the word fungus in science isn’t a word that elementary children use everyday. (2006) Children can work in pairs to create word cards based on a social studies, science, or literature unit. Using index cards they can take a list of words, perhaps each team of students has four words (for the younger children, more for the older children) and write the words on one side of the index card. On the reverse, the children can come up with a sentence and write the definition for the vocabulary word. After the word cards are finished, “teams” can quiz each other. Each day of the week the teams can quiz a new team in a 10 minute time period. When it is time to take the test, the students will have been quizzed on all vocabulary, hopefully several times. With some planning, a teacher can use some of the words multiple times as key words appear in multiple core subjects. ELL students will gain much from this type of exercise “because repeated exposure to vocabulary increases retention.” (Echevarria, 2006)

Teaching social studies can be daunting and boring for the children and the teacher, especially when there are students in your room that are ELL. They may simply not understand the concepts being taught. One remarkable teacher in a primarily ELL school shares some insight in teaching social studies to a group of fifth graders. The teacher’s name is Rafe Esquitch. He wrote the book Teach Like Your Hair’s on Fire. His methods for teaching every subject are hands-on and social studies is no exception. One lesson he claims is “Room 56’s favorite history project” is one in which the students learn about the Preamble to the Constitution. He puts the students in groups of three to assemble 51liscence plates, one for every state and the District of Columbia. The project is done over several weeks while the students learn about the Preamble and our founding fathers. In the end, the license plates are put in alphabetical order, each of the plates containing several letters and/or numbers. Once assembled, one can read the preamble by reading the license plates. Who would forget the hard work it took to create that wonderful display? Who would forget about the Preamble to the Constitution? Every student would benefit greatly from a bold lesson like this.
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Created by conceptual artist Mike Wilkins in 1987, the installation now resides in the Smithsonian.


According to NCTE, Literary Standard 9, Students develop an understanding of and respect for diversity in language use and dialects across cultures, ethnic groups, geographic regions, and social roles. It is our duty as teachers to make sure all students are being exposed to linguistics. One final suggestion for incorporating teaching linguistics so all students benefit from instruction is to use the documentary Do You Speak American? (2005) This is one of a few actual lessons designed to teach linguistics, specifically.  The movie was created for PBS and is currently available in the PBS store. However, the PBS website maintains multiple lesson plans to use with the movie. The plans were created to teach in segments. The basis of the movie is to teach children and young adults (and adults) that although we all speak English, there are many forms or dialects of English. This is an excellent resource for ELA, Social Studies or World Language teachers in middle school and high school. This is the web address for the PBS webpage:  http://www.pbs.org/speak/education/curriculum/high/style/

Sharing curricular practice and research materials

I met with Ira Hamden and Timothy Baldwin, principal and vice-principal at Clintondale Middle School. Each took the opportunity to look over my research. They both agreed that teaching to the whole class rather than to the ELL students’ exclusively was critical.  Mr. Baldwin shared some research material he recently gathered on the SIOP (Sheltered Instruction Observation Protocol) model for teaching ELL in a regular classroom setting. I didn’t include the SIOP model because very few sources cite this model. The SIOP model was cited as a successful tool by Jana Echevarria. She noted that “86% of the students in grade 3 who had been enrolled in the school during the three years the SIOP model was implemented scored at or above grade level on the state standards assessment.” (2006) 
Section III Creating a Literate Environment


In this section resources will be given to effectively plan lessons. It is important and “necessary to look not only at what is being taught but how it is taught.” The suggested materials will support “classrooms which offer opportunities for all children to learn.” (Wallace & Goodman, 1989) It is important to keep in mind when planning lessons with the following materials that “students and teachers alike benefit from each lesson having explicit content and language objectives.” (Echevarria, 2006)

Materials that may enhance the learning experience of ELL students
	Materials for teaching ELL within the regular classroom

	Books
	Grade Level
	Topics of Interest Represented
	How this set of book meet the needs of this cultural/linguistic group

	James and the Giant Peach
Roald Dahl

	3rd  and up
	Fantasy and heroes
	Most of these books offer a look into either culture or history. The fantasy genre books remind children that all of us are essentially the same inside. The multi-cultural books teach about historical events that changed lives as well as dealing with these events and many times overcoming obstacles. There are some children’s series represented that bring children together to make similar connection.

	The Chronicles of Narnia, series

C.S. Lewis
	4th  and up
	Fantasy and heroes
	

	The Diary of Anne Frank
Anne Frank

	4th and up
	Holocaust, true historical story
	

	The Grapes of Wrath

John Steinbeck's


	4th and up
	Historical fiction, the Great Depression
	

	Abuela

Arthur Dorros
	K-3rd 
	Girl and grandmother, imagination
	

	Sadako and the Thousand Paper Cranes

Eleanor Coerr
	4th and up
	Japanese culture, atomic bomb, WWII era
	

	Henry and Mudge, Series

Cynthia Rylant
	1st -4th

	A boy and his dog have adventures
	

	 Frog and Toad, series

Arnold Lobel
	1st -4th 
	Animals talk and have adventures
	

	One Afternoon
Yumi Heo

	Prek-2
	Korean-American, urban setting, onomatopoeia
	

	Uncle Peter’s Amazing Chinese Wedding
Lenore Look
	K-3
	Journey through a traditional Chinese wedding, good book to talk about traditions.
	

	Mirandy and Brother Wind

Patricia C. McKissack
	K-3
	African-American living in the south in early 20th century, traditions.
	

	The People Could Fly: American Black Folktales

Virginia Hamilton
	2nd-4th 
	African-American folktales
	

	Baseball Saved Us

Ken Mochizuki
	2nd-5th 
	Historical fiction about Japanese Internment Camps, WWII
	

	Tar Beach

Faith Ringgold
	2nd-5th 
	1930’s Harlem, imagination, future plans
	

	Technology-Based Information
	Grade Level
	Purpose of Technology
	How this technology meets the needs of this cultural/linguistic group

	http://www.eslkidslab.com/

	Prek-2
	Give children picture rich resources including short videos.
	The technologies chosen are rich in text, most are colorful and interactive. All have the feature of reading to the student.

	http://www.starfall.com/

	Prek-2
	Vibrant colors, rich text, fun videos to teach basics of reading.
	

	http://www.manythings.org/

	6th and up
	A variety of interactive resources for ESL.
	

	http://www.abcya.com/

	K-5th 
	Excellent online activities that gradually become more difficult.
	

	Non-Print Material
	Grade Level
	Topics of Interest Represented
	How this non-print material meets the needs of this cultural/linguistic group

	Documentary:

Do You Speak American  http://www.pbs.org/speak/education/curriculum/high/style/
	6-12


	The differences in dialect in different parts of the country
	The website offers a multitude of non-print resources for every age level and the movie is excellent to show students that not everyone sounds like them. The accompanying webpage(s) offer extensive lesson plans for teaching linguistics/dialects and culture using the movie. 

	http://www.unk.edu/academics/library.aspx?id=6965

	All ages/grades


	Excellent resource for teachers, gives specific materials list from art to cd’s and more.
	


Students’ interests, reading abilities and cultural and linguistic backgrounds can be used as the foundations for a reading and writing program
The number of ELL children in public schools has risen dramatically. According to the ESEA report, there were approximately 4.7 million ELL children in the 2007/2008 school year. That number has increased by nearly 60% in the last twenty years. (ESEA, 2010) It is crucial that we are constantly reevaluating lessons and programs in regards to student population. When evaluating a reading and writing program students’ interest, reading abilities, and cultural and linguistic backgrounds must be considered. In this section, each will be examined.
It is no secret, if the students are not interested in what you are teaching they tune you out. This unfortunately happens at every level. “Student interest has been shown to correlate with cognitive processes such as deeper text processing of text learning when other factors such as text length, text genre, background knowledge, and text difficulty were statistically controlled.”(Taboada, 2008) Making sure that the resources you choose fit in with student interest is very important. Rafe Esquith, Teach Like Your Hair’s on Fire, found that his students responded better when they were challenged with material they enjoy. One such lesson Esquith uses is teaching the children how to keep score in baseball. Esquith teaches the kids in his fifth grade class before the World Series. Every year he invites his students to his classroom to watch a game a take score (in the evening, of course). He calls this World Series Night. He follows up the lesson by taking his team to a Dodger’s game in the spring. It is a high interest way to teach statistics in math. 

One could not possibly create or select a reading program without taking into consideration the reading abilities of the students. The ESEA report, ELL students are more likely to score well below the average on basic reading proficiency tests. “Only 6 percent of fourth-grade EL students scored at or above proficiency in reading compared to 36 percent of non-ELs in 2009.” (ESEA, 2010) The layout of the text is important when choosing reading materials. Patricia Carrell of Southern Illinois University conducted a study questioning whether the layout of the expository text would have a difference on ELL students performance. “That study showed that the more tightly organized patterns of comparison, causation, and problem/ solution generally facilitate the recall of specific ideas from a text more than the more loosely organized collection of descriptions pattern.” (Carrell, 1985) Carrell goes on to cite five studies that propose teaching students how to read expository text. All five studies “show that reading comprehension can be significantly facilitated by explicitly teaching readers about expository text structure.”  Please refer to the following website for a breakdown of expository text structures. It is an excellent starting point for teaching text structure. 

http://www.homepages.dsu.edu/venekaml/Lewis%20and%20Clark/EXPOSITORY%20TEXT%20STRUCTURES.htm   


Much time has been spent on encouraging the incorporation of the teaching of cultural backgrounds to facilitate reading and writing skills. Once again, “we also need to be aware of the social-cultural context in which bilingualism and education are embedded.” (Wallace & Goodman, 1989) Hawley and Nieto refer to the incorporation of race and ethnicity into their teaching practices. They found that “researchers have investigated the kind of teaching that makes a difference, particularly for students whose culture, race, and language differ from the majority.” (2010) The following suggestions were made in their article Another Inconvenient Truth: Race and Ethnicity.

*Respect and being interested in students’ experiences and backgrounds.

*Support higher-order learning (ex. Problem solving)


*Build on students’ prior knowledge


*Avoid stereotypes


*Use ability grouping sparingly and flexibly


*Adapting instruction to students’ dialect and language ability


*Apply rules relating to behavior fairly


*Facilitate learning of challenging material by being conscious of stereotypes


*Engage families directly in their child’s learning

Sharing materials that match reading levels, interest, and cultural linguistic backgrounds with other professionals


I presented my materials list to Mr. Hamden and Mr. Baldwin. They both agreed that the resources I chose were adequate. There were a few books that Mr. Hamden questioned the reading level. One of the books in question was The Diary of Anne Frank.  I have this book labeled as a fourth grade and up book, I agree that for most fourth graders this book would be quite difficult to understand. However, I pointed out that Rafe Esquith, author of Teach Like Your Hair’s on Fire, highly recommends using this book with that age level. Mr. Esquith does use the book on cd. Mr. Esquith goes on to explain how he would use this resource effectively with his students. (pg. 35) Overall, they both were in agreement that my list was well thought out and useful. 

Conclusion


This final section will sum up my research. I will demonstrate how I have taken a leadership role in professional development. I will examine the ways in which I have used the knowledge I have gained about English language learners to become an advocate in my children’s school. Finally, I will relate how I conducted a professional development group in hopes of improving personal literacy programs. 


Leadership in professional development has been exhibited


There is a key theme among the researchers for ELL. They overwhelmingly feel that teachers are not adequately prepared to teach the ELL population. “Less than 13% of the teachers in the United States have received professional development to prepare them for teaching linguistically and culturally diverse students. (Echevarria, 2006) I have given a sampling of lessons and many resources to aid in professional development of teachers. I also strongly recommend that teachers be encouraged to read Teach Like Your Hair’s on Fire, Rafe Esquith. He takes his readers on a journey into his classroom in a poverty stricken, mostly ELL fifth grade classroom in California. I would use this book as a starting point for discussing what changes could be made to the curriculum. I did recommend that Mr. Baldwin and Mr. Hamden read this book. 


Knowledge gained about ELL students can be used to advocate for them in a professional setting 

Kathleen Flynn and Jane Hill researched the projections of English Language Learners in the United States. They concluded, “language minority students will comprise over 40% of elementary and secondary schools by the year 2030.” (2005) That may seem like along time from now but it will approach quickly. If you think about it, the young adults in middle school and high school now will likely be the ones to teach this population of English language learners. We must take a stand and make sure that language and culture are being taught consistently and without bias. Every state needs to adjust their pre-service teaching requirements to include linguistics. 

Professional development groups have been conducted relating to plans for improving personal literacy programs


My meeting with Mr. Hamden and Mr. Baldwin from Clintondale Middle School was informative for all three of us. Mr. Baldwin shared research he has been doing for his Master’s program. He intends to begin implementing the SIOP program next school year. I encourage him to use the materials list I have created to hand out to teachers. I also encouraged he and Mr. Hamden to read the book I recommended. Having read a small amount about the SIOP model, I believe that Rafe Esquith’s ideas for lessons will fit nicely. 
.
Appendix 1
World Foods and Customs Project

Students will research the foods and customs of one culture. The culture may be their own (highly encouraged) or one of interest. Students will write a research paper with proper citations. Students will prepare a food dish to share at World Foods Day and create a poster display about the culture they chose.
	Standard
	Standard explanation

	Social Studies 1:3

Culture
	Through experience, observation, and reflection, students will identify elements of culture as well as similarities and differences among cultural groups across time and place.

	Social Studies 4:3

Individual Development and Identity
	The study of individual development and identity will help students to describe factors important to the development of personal identity.

	Social Studies 9:1
Global Connections


	Global connections have intensified and accelerated the changes faced at the local, national, and international levels.

	English, Language Arts
Standard 4
	Students adjust their use of spoken, written, and visual language (e.g., conventions, style, vocabulary)

to communicate effectively with a variety of audiences and for different purposes.

	English, Language Arts
Standard  7
	Students conduct research on issues and interests by generating ideas and questions, and by posing problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print and nonprint texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.

	English, Language Arts

Standard 8
	Students use a variety of technological and informational resources (e.g., libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge.

	English, Language Arts

Standard 10
	Students whose first language is not English make use of their first language to develop competency in the English language arts and to develop understanding of content across the curriculum.


*NCTE/IRA standards in English/Language Arts

http://www1.ncte.org/library/files/Store/Books/Sample/StandardsDoc.pdf
*NCSS standards in Social Studies

http://www.socialstudies.org/standards/strands
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